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Food for thought
When children read in class, make sure that you read
too. Reading is that important.
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1 Introduction

W

elcome to The Ransom Accelerated Reader (AR) Pack. We have
produced this pack in order to:

Y

share our thoughts with you about how to use AR to improve
literacy in your school;

Y

suggest some ways to work successfully with reluctant and
struggling readers, in particular, to achieve better results using
AR;

Y

explain how Ransom’s titles fit with AR; and

Y

outline how best to use Ransom’s titles as part of an overall
school AR strategy

We hope that this pack will support you in using AR with Ransom’s titles
in school, and also more generally to give you some specific ideas to try when
using AR with reluctant and struggling readers.
This pack assumes that you are familiar with the Accelerated Reader
programme and that you have some experience of using it in school. If you
are new to AR we suggest you begin by visiting the Renaissance Learning
website at https://www.renlearn.co.uk.
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Food for thought
For very low level reading books, look for books with
pictures that work hard. Simple text shouldn’t mean
simple illustrations. Make sure that the reader gets a
reward somewhere!

8

2 About Ransom Publishing

R

ansom Publishing is a UK-based children’s and educational publisher. We
specialise in publishing interesting and engaging books for reluctant and
struggling readers, and also for gifted and talented readers.
Specifically, Ransom publishes in three areas:
1.

So called ‘high-low’ (high interest age, low reading age) books
for children, teens and young adults who struggle with reading
or who are not in the reading habit.

2.

Books for more able readers – children who find that the runof-the-mill books available for their age group are just not
stimulating enough.

3.

Books for teachers and other professionals on literacy-related
topics.

About Ransom’s Books
All of Ransom’s books are designed to support a specific reading age (for
example 6 to 7 years) and a specific interest age (being the actual age range
of the reader – for example 8 to 14 years). Ransom’s books work with older,
struggling readers who want to look at books that appeal to their actual age
(they will be switched off by books that look patronising or babyish, for
example). But they will also need books that they are actually able to read –
i.e. books that have been carefully levelled to their actual reading age.
The majority of Ransom’s books are highly visual. The lowest level books
have limited text, and it is often the look and feel of the book, together with
the subject matter, that is likely to appeal to a struggling or older reader.
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Ransom’s titles are contemporary and appealing. They avoid the look and
feel of traditional ‘educational’ reading books and instead take visual cues
from television, computer games and the Internet. In addition, recognising
that older readers are more discriminating, Ransom’s titles offer a broad range
of topics and styles, from fiction to non-fiction, from manga-style graphic
novels to more traditional chapter books.

Some popular series from Ransom. All of these titles have been levelled for
AR and are included as part of AR.

Ransom and Accelerated Reader
At Ransom we fully support Accelerated Reader as a means to improve
children’s literacy skills. We are also very keen to see children enjoying the
books that they choose to read.
We submit all books we publish to the Accelerated Reader scheme. This
allows them to be levelled, quizzed and listed on the AR bookfinder. (Some
of Ransom’s books, however, end up not being included in the AR scheme;
this is a result of the quizzing methods used by AR and is discussed further
on page 20.)
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Ransom’s catalogue, website and other marketing materials identify
which books are included in the AR scheme, and wherever possible we
include the AR (ATOS) book levels in our catalogues and leaflets. (ATOS is the
method used by AR to calculate a book’s readability. It takes into account every
word in the book and the difficulty of each of these and, in addition, measures
the length of sentences. It is the length and difficulty of the words and
sentences that ATOS formulates to calculate a book’s readability and then
Book Level.)
A complete list of Ransom’s books that are included in AR can be found
on our website (www.ransom.co.uk). The list includes both book level and
quiz number for each title we publish. The list can also be downloaded as a
spreadsheet.
The list on the following page summarises the various series published
by Ransom that are included in Accelerated Reader, together with number
of reading books available in each series (as of April 2013), interest age and
AR book level.
At Ransom we recognise that the majority of reluctant and struggling
readers are boys, and we have published a number of series specifically
targetting boys (e.g. most of the Trailblazers books, Dark Man, Pig, Zone
13). However we recognise that there is a substantial minority of girls who
struggle with reading, and therefore we have also produced series designed
to appeal specifically to girl readers: e.g. Siti’s Sisters, Spook Squad and
GirlFriendZ.
We also recognise the difficulties of getting boys (in particular) to read
fiction. We have therefore published a number of series on non-fiction topics
(e.g. 321 Go!, Trailblazers, Thunderbolts). Two of these non-fiction series
(Trailblazers and Thunderbolts) include both a non-fiction section and a
fiction story in the same book.
For more information on finding out about Ransom’s books and obtaining
special Ransom Book Packs to support AR, see Section 6 on page 33.

A note on ‘reluctant and struggling readers’
The terms ‘reluctant readers’ and ‘struggling readers’ are often used quite
loosely. At Ransom we take ‘struggling readers’ to refer to those readers who
are (rather obviously) struggling with reading. Usually their reading age is
considerably lower than their interest age (their actual age) – often by two
years or more. Reluctant readers, by contrast, do not necessarily struggle with
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No. of titles

Interest age

Book level
(range)

1

9 – 12

5.7

24 (6 in AR)

7 – 14

2.6 – 3.3

Hairy Mole

3

7 – 10

5.7 – 6.9

PIG

6

7 – 12

3.3 – 4.4

Boffin Boy

12

8 – 14

2.2 – 2.8

Starchasers

6

8 – 14

3.5 – 4.2

Trailblazers

36

8 – 14

2.8 – 4.5

Zone 13

18

8 – 14

2.6 – 3.7

Shades 2.0

46

12+

2.9 – 5.2

Starstruck

6

8 – 14

2.5 – 3.4

Spook Squad

6

7 – 12

3.1 – 3.5

Siti’s Sisters

24

10 – 14

2.4 – 3.4

GirlFriendZ

6

8 – 12

4.2 – 4.8

Vampire Dawn

7

12+

3.6 – 6.5

Cutting Edge

17

14+

3.6 – 5.5

Dark Man

30

12+

1.4 – 3.5

Steve Sharp

6

12+

1.2 – 1.8

Series
Cold Fusion
Thunderbolts

Book series published by Ransom that are included in Accelerated Reader
(as of April 2013)

reading. Rather, they are children who have not acquired the reading habit
and who generally do not read books.
Of course there is a close relationship between the two: struggling readers
by definition find reading hard; the result is that they are reluctant to read.
Equally, reluctant readers tend not to develop their literacy skills and therefore
risk falling behind – becoming strugglers.
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Ransom’s highly visual books, placing the emphasis on layout and image
(supported of course by carefully levelled text) have proven success in
improving the literacy skills of both reluctant and struggling readers.
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Food for thought
Why not give struggling readers something to read
that they find easy? It’s empowering for them to read
something quickly and without a struggle. Reading
can be fun, too!
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3 Accelerated Reader:
the engine driving literacy

A

ccelerated Reader is a superb tool for focusing and supporting literacy in
schools. For any school using AR, there are (at least) three key benefits:
1

Children enrolled on the AR scheme are provided with an
incentivised approach to reading.

2

Teachers, librarians and literacy support staff can use AR to
monitor an individual’s progress and identify specific issues.

3

Equally, teachers, librarians and literacy support staff can
purchase reading books from third party publishers (including
Ransom, of course) in the full knowledge that these books have
been carefully levelled and quizzed within the AR framework.

As publishers, we talk regularly with many schools who use AR. Anecdotally,
in our experience the schools that benefit most from AR – those that have
seen the greatest improvements – are the schools which use AR as a starting
point on the road to improved literacy, rather than a complete solution in its
own right. In other words, AR is most successful when it is part of a much
broader culture change within the school, focused on reading and literacy.
To implement AR by itself and then to expect results to improve as a matter
of course will not secure the best that AR has to offer.
AR is best thought of, therefore, as an engine, or powerhouse, to drive
improved literacy.
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Putting the library at the heart of AR
Since AR depends so heavily on ready access to books, the school library takes
on a pivotal role in supporting the effective implementation of AR. Children
using AR will visit the library looking for a shortlist of books that have been
suggested to them by the AR software. No longer will they be browsing
aimlessly, possibly choosing books that are inappropriate for their reading
age. In addition, as they will (hopefully) be reading more books more quickly,
the overall demand on the library is often increased. Indeed, many schools
using AR report substantially increased use of the school library.
Many students unfortunately see their school library as superfluous to
their requirements and don’t consider visiting it unless required to do so (e.g.
by a teacher in a library session). AR changes this: requires that students
regularly visit their library. The challenge is to create a welcoming and rewarding environment that students enjoy. Looking forward to visiting the
library, rather than visiting it because they have to, is part of the culture
change required to make the most of AR.
Here are a few suggestions for changing students’ perceptions of their
school library:

16

Y

Instead of making the library a static resource, create time-based
displays, based around new movie launches, items in the news,
the progress of local sports teams, etc. This ensures that there is
something new and fresh each time the student visits.

Y

Think of your library’s physical space as an Internet ‘homepage’
for your book resources. What do students see as soon as they
walk in? Does it attract them? (What websites do your students
regularly visit? What attracts them to these sites? How can you
emulate this in the library?)

Y

I have seen boys spend hours browsing the computer games in
a High Street shop – even though they didn’t intend to buy
anything on that day. Just the simple act of browsing was a
pleasure in itself. How can this be replicated in the library? (If
your answer is that the shop has computer games and the
library does not – well, why not hold in the library colour copies
of the DVD inlay artwork for a range of Xbox computer games?
It is reading, after all, and it would make the library cool ...)

Y

If the students won’t go to the library, take the library to the
students. Why not set up portable displays of topic-based books
and resources – at sports day, in corridors at lunch-time or at
the end of school?

Y

The very name ‘library’ is a switch-off for many children.
‘Information Resource Centre’ or ‘Learning Resource Centre’
isn’t much better. Names mean a lot – they convey to the
student what you think it is there for.
One teacher found an odd corner in his school (in a corridor).
Adding a few piles of car tyres to sit on, a few piles of books and
magazines on cars, a few posters of Stig and some cool cars –
and ‘Stig’s Corner’ was created. You were only allowed to sit
there if you were reading. It was immensely popular with
reluctant boys.

Y

Make sure that library staff and teachers work closely together.
Identify particular students who need support. Identify the best
ways to support them – without it looking like support.

Y

Give students a say in how their library is run. The school council
(or similar) might be the best way to do this.

Y

Create a small space in (or near) the library where individual
students (or groups of students) can put together a display on
topics of their choice. This need not be a display dominated by
books: it could include posters, ICT presentations, etc. Let
students take it in turn – a few days for each display.
If this can be presented as an ‘enthusiasm thing’ rather than a
‘library thing’, it gives opportunities for students who would not
normally visit the library to show their knowledge and abilities
in areas outside literacy. For example, a poor reader with an
enthusiasm for fly fishing could put together a display about his
or her hobby. Linking this to short presentation by the child in
assembly (perhaps just a short talk) would link leisure pursuits
with literacy – and do wonders for the child’s confidence and
self-esteem.

Y

Make sure that the library is not just about books. If the library
is a place with electronic resources, magazines, journals and
computers as well as books then these attractions will help to
bring students into the library.

Y

Actively create links between the library and home environments. Setting up extended services which include after-school
activities will encourage students to think about reading outside
of the curriculum.
For example, one school identified that fathers were weak
literacy role models for struggling boy readers. The school ran
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a series of evening activities for boys and dads – football, raft
building, etc. This was always followed by a short session which
(covertly) involved reading of some kind. These sessions had
various benefits: they brought the dads into school (traditionally
the mum’s domain), they meant that fathers and sons spent
quality time together (rare for some children), and sons saw
their fathers actually reading – and reading with them.
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Y

Make sure that the librarian takes on a flexible role. A survey
conducted by the National Literacy Trust found that different
students require different things of the school librarian. One
child responded that: ‘If I choose a book, I can’t read it – but I
like the ones [the school librarian] tells me to read.’ Another
student commented that they wanted a librarian to be ‘someone who leaves you alone when you want to be left alone’.
Being responsive to student’s reading styles is therefore central
to providing a positive experience of the library.

Y

Wherever possible, make the library an integral part of the
learning process. Instead of classes having (for example) one
fortnightly trip to the library, try to take students more often,
even if it is for a shorter period and on an informal basis. The
more familiar the child is with the library and sees what it has
to offer the more they may want to go to it. Allowing students
to visit during break times at their leisure is also important in
building its reputation as a welcoming space.

Y

Make the library more than just the home of books. Initially
students may need a reason other than books to inspire them
to visit the library. A library pet or a low-maintenance fish tank
could make all the difference in a primary school. If children get
in the habit of regularly spending time in the library, it is likely
that some reading will follow.

Y

Organise trips to other local libraries. Allowing children to see
other libraries and their facilities may encourage children to visit
libraries outside of school.

4 Using Accelerated Reader
with struggling readers

I

n general the AR programme treats struggling readers in the same way that
it treats ‘average’ readers or even more-able readers – in that it gives them
no special treatment. The AR method of levelling and quizzing books, initially
testing students’ literacy skills, quizzing them on books read and suggesting
appropriate new reading materials applies equally whatever a student’s reading
ability.
There are three particular issues, however, which arise when using
AR with reluctant and struggling readers. These are:
1

Finding suitable books that older struggling readers (in particular)
will want to read;

2

Working with students with very low reading levels, using books
that cannot be included in AR; and

3

the thorny issue of motivation (again!).

Finding suitable books for older struggling readers
Many, if not most, schools seem to have a number of older students (aged
about 9 – 10 and upwards) who are struggling with reading and whose
reading ages are in the 5 – 8 years range. This seems to be the case for many
primary and secondary schools (not to mention PRUs, prisons and other more
specialist institutions). This of course is the area that Ransom Publishing
specialises in.
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We constantly hear from schools that there is a ‘crying need’ for more
high interest age books with a very low reading age. Clearly no self-respecting
student of 14 wants to read Biff and Chip, so it is essential that reading
resources for older students are age appropriate.
The central problem is that once a struggling reader starts using AR, they
are likely to read quite a few books every month (or even every week, given
that these lower level books are often very short). Given that they are likely
to be quite discriminating (not wanting to read every book offered to them
at their reading level) the number of books offered to them needs to be quite
large. Yet there does not seem to be a sufficient number of very low level
books for older readers currently available.
This problem is exacerbated by the next issue ...

Working with students at very low reading levels
The AR system works by giving each book submitted to AR a level (the
ATOS reading level) based upon vocabulary used, length of sentences, etc.
That is the first stage of the process.
The second stage is for the editorial team at AR to create a quiz for that
particular book. This is the quiz that the student will take, and the quiz needs
to establish that the student has both read and understood the book – and
retained some memory/knowledge of what they read. The quiz is therefore
of central importance. Most importantly, the questions in the quiz must be
questions that can only be answered by reading the text of the book. So any
questions that could be answered by looking at any of the illustrations, for
example, cannot be admitted as quiz questions.
And therein lies the problem for very low level reading books: some
books have such little text in them that the editorial team simply cannot
create questions that meet the criteria described above. Such books, therefore,
cannot be included in the AR scheme.
At Ransom we have three series – all high interest age, low reading age
books - that will not be found on AR for this very reason. These series are:
Goal! (a synthetic phonics-based series of 48 reading books), 321 Go! (9
reading books on ‘true-life’ events) and Thunderbolts (24 reading books at
four levels). In fact, for Thunderbolts, AR were able to quiz the highest level
books (Set Four) and you will find these books on AR. However the 18 lower
level books in the series (Sets 1 to 3) are not included. Indeed, the very lowest
level Thunderbolts books have no words in them at all: the books simply
comprise structured images, arranged in such a way as to tell the story with
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Three ʻhigh-lowʼ reading
series from Ransom that
AR were unable to quiz.

images alone. (In fact these books include both a non-fiction section and a
fiction story – all told without words.)
Such books are invaluable when working with older readers with very
low reading levels, but clearly these books do not, and will not, appear within
AR. For such strugglers who drop off the bottom of Accelerated Reader’s
radar, ways need to be found to support them alongside AR.
The solution must be to create a parallel system of incentives and rewards
to the rewards system that the school offers to support AR.
For the three Ransom series described above, some solutions are built
into the books, as all three series offer progression within each series, giving
a clear route to improved literacy and onto the bottom rung of AR itself:
Y

The Goal! series comprises 48 synthetic phonics-based books,
covering fiction and non-fiction topics, following the UK
Government’s Letter and Sounds programme (but is in fact
compatible with all structured synthetic phonics programmes).
The Goal! books support the first five levels of Letters and
Sounds and there is clear progression throughout the series.

Y

The 321 Go! series has an interest age of 8 – 14 years but caters
for the struggling reader with a reading age of 6 – 7 years.
Topics range from sky diving to Formula One racing and, again,
progression is ensured by means of the increasing vocabulary
levels and word counts.

Y

Thunderbolts also offers progression, with six books at each of
four levels. As already stated, the highest level Thunderbolts
books are included in Accelerated Reader.
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Making use of these lower level texts is a great way of supporting those
readers who are unable to make use of AR. These books build their confidence
in thinking about narratives without having to think about words. However
when the rest of the class/school is using AR it can be difficult to provide
struggling readers with the confidence to improve enough to join their peers.
Here are some useful approaches:
Y

Try capturing the attention of struggling readers by giving them
books that focus on their hobbies and interests.

Y

Use low-level picture books to initiate discussion about the
narratives involved.

Y

Encourage all forms of reading: talk to the students about
magazines, the Internet or even the other forms of narrative
they experience (e.g.) on their favourite TV shows.

Y

Recognise that if the text of a book doesn’t ‘do it’ for these
struggling readers, make sure that what they do look at/read
has engaging illustrations/photographs and sophisticated
layouts. Design and image can go a long way in adding to the
sophistication of a book, irrespective of the level of the text. The
student needs to be able to answer for themselves ‘What’s in it
for me?’ (WIFM?).

Motivation: ‘What Kids Are Reading 2013’
For the past five years Professor Keith Topping,
Professor of Educational and Social Research at
The University of Dundee has conducted a
survey into children’s reading habits. Each year
he produces a report entitled ‘What Kids Are
Reading’.
The survey is based upon data collected by
Renaissance Learning, the company behind
AR, and the report, as it says on the cover,
reflects ‘the book reading habits of students
in British schools.’
Each year the report focuses on the reading
habits of children by age, and also includes a section
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focusing on the reading habits of reluctant and struggling readers (again by
age).
The findings of the reports are interesting – especially over time. There
is much for Ransom Publishing to feel proud of: for each of the last three
years (2011 to 2013), for example, Year 7 reluctant and struggling readers
have voted no less than 15 Ransom titles into their top twenty favourite
books.
Yet there is a more worrying phenomenon at play as well. In 2012, when
no fewer than 19 of the top 20 books chosen by Year 7 strugglers were
published by Ransom, the number one favourite was Ransom’s The Dark
Never Hides, by Peter Lancett. It is part of the Dark Man series – and Year 7
strugglers went on to vote for another 11 Dark Man titles in their top twenty.
Year 8 strugglers put 11 Dark Man titles in their top twenty. The picture for
2012 and 2013 has been remarkably similar.
This might be considered to reflect very positively on the value of the
Dark Man series in engaging reluctant and struggling readers, and indeed at
Ransom we constantly hear favourable reports about how effective these
books are. But going beyond self-congratulation, there is a worrying issue
underpinning all this. The Dark Man titles voted into the top twenty are all
between 200 and 400 words in length – for each book! These are very low
level books.
Another finding makes the point even more clearly: looking at the top
twenty most popular titles for all boys, irrespective of reading ability, we still
find five Dark Man titles listed. Clearly the Dark Man books are being read
by students who have no reading difficulties at all. So why are the books
being chosen?
The answer, it would appear, is that many boys are so unmotivated by
reading, regarding it as such a chore that they will choose the shortest and
simplest book that they can find. It’s a way to be seen to be using AR, to gain
a few points, but with the minimum of effort. As one teacher (a user of AR)
explained, ‘Better that they read the Dark Man books than that they read
nothing at all’.
It highlights a key issue: that AR will not in and of itself ensure that
children choose appropriate books to read. Clearly there is still an important
role for the librarian and teacher.
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Food for thought
Teachers: why not ask your pupils to pick your next
read?
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5 Putting motivation
centre-stage

M

otivation is an effective solution to many different kinds of problems in
this world, and literacy is no different. Accelerated Reader puts motivation
at the heart of improving literacy.
A student using AR is motivated to read partly by the evident ‘attractions’
on offer – real rewards for meeting points targets, for example, but also by
the way in which the books that they are offered are always at the right level:
demanding, but not too demanding. Progress can therefore be achieved with
relatively little pain. The student gains confidence in AR’s ability to find them
a book (hopefully a book worth reading) at the right level.
This section focuses on understanding and harnessing motivation, turning
it to both the teacher’s and the student’s advantage.

Looking from the other end of the telescope
Unlike chemistry or maths (or history or geography) literacy is a topic than
cannot be mastered merely by reading during school hours. A child may
become good at history by paying attention in class and working diligently,
but no child will become fluent in literacy just by paying attention in class.
You can only become a good reader by reading, and of necessity this requires
reading outside school – in the child’s ‘leisure time’. There simply isn’t enough
time during school hours for a child fully to develop their literacy skills.
Unfortunately for teachers, leisure time is exactly that: it’s time when the
child chooses what they want to do. For many children, playing sports,
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watching television, visiting YouTube (or Facebook etc.), or playing on the
Xbox is far more attractive than sitting down and reading a book.
Sometimes it seems that we are looking at the problem of ‘barriers to
literacy’ through the wrong end of the telescope. We spend much of our time
focusing on ensuring that the children know their phonics, that they have a
decent sight vocabulary, have access to carefully levelled texts – and all the
paraphernalia of enabling literacy. But if, at the end of the day (literally!)
children are going home and not reading, then we are doing something
wrong. We are not enabling literacy – because they are not reading. To
succeed, we need to get them reading at home.
So if you have a child at school who you know needs to be practising
their reading, and who is not reading at home, why not look at the issue from
their point of view. What kinds of reading materials would they choose to
‘read’ at home? If you can find an answer to that, and if you can find such
materials, you are well on the way to improving that child’s literacy skills.
To begin with, ‘reading materials’ might include the interactive onscreen
TV guide (at least it’s reading!), Nintendo 3DS game instructions, a recent
Hello! magazine or even last week’s football programme. No matter. Reading
is reading. You can even legitimise their choices of reading materials by asking
these children to bring them into school. Then read with them together. It
also makes a change from the likes of Biff and Chip (which is, from the child’s
point of view, officially ‘reading’ – and therefore uncool).

Force-field analysis
This is a trick picked up from a consultant friend of mine. For anybody faced
with intransigent reluctant readers, it’s a neat tool to reframe the problem –
and make it easier to stimulate some progress.
The idea is that if you (say, as a teacher) are trying to effect, or implement
some change (say, to improve a specific child’s literacy skills), there will be
some forces driving that change, and some forces resisting that change.
Forces driving change would be: your persuading the child that reading
is a good thing, that they won’t get a job if they can’t read, your authority as
‘teacher’, the implicit threat of sanctions (detention?) if they don’t work hard,
etc. Forces resisting change are likely to include: the child’s reluctance to
accept your authority as teacher, the child’s view that they ‘don’t do reading’,
the child’s reluctance to show their poor literacy skills, the perception is that
reading is uncool, etc.
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In such a situation the status quo is usually a stand-off between the
teacher pushing to effect some change (i.e. reading – leading to improved
literacy skills) and the child resisting (either overtly or by using various
diversion strategies).
Now here’s the trick: the way to get the change you are trying to effect
is not to push harder (i.e. to offer more inducements and more threats). What
results from that approach is that the child usually pushes back harder – leading
to no change at all, but creating a more confrontational atmosphere, with
both sides pushing harder.

Driving

Resisting
Forces driving change met
by equal forces resisting
change.

Recognising and dismantling
some of the forces resisting
change. Change begins to
happen.

Driving

Resisting

Rather, the way to effect change is to identify what is causing the child
to resist, and to address those resistances, effectively weakening them. With
reduced resistance, your driving forces will push through the change you are
looking for. The child will start to read.
Y

Is the child afraid of failing? Reassure him or her. Establish some
concrete successes at the outset.
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Y

Does the child perceive reading to be uncool? Show how it isn’t.
Expand ‘reading’ beyond books to aspects of the child’s practical
life.

Remember: don’t push harder. It’s not productive.

Creating reading rewards
By creating an environment which recognises students in terms of their own
improvement, rather than simply rewarding those students reaching the
highest level, schools can help students achieve realistic goals and increase
their confidence in reading.
Here is a selection of ideas for providing reading incentives and rewards
without putting pressure on stretched school budgets.
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Y

Introduce a weekly golden hour or fun afternoon where
students who have put in effort with, or made progress in, their
reading are able to choose an activity of their choice. This could
be painting, playing sport – maybe even reading!

Y

Create fun reading spaces outside classrooms and the libraries.
Even a more general relaxation area with books spread around
rather than organised on shelves is likely to have a positive
impact.

Y

Recognise pupils who have made a real effort with their reading
or made significant progress in a notable way. Can you create
an equivalent to the Hollywood Walk of Fame (i.e. a lasting mark
of achievement) for students who make exceptional progress?

Y

Create a joint class points system where all children can earn
points to contribute to a class reward. When the class as a whole
has earned 100 points for example, they could vote for a
particular group trip or activity. Visits from local police officers
or firemen are popular, or otherwise local attractions can be fun
and educational. By introducing a group system, it encourages
students to work together for success rather than to compete
with one another. Students are also more likely to get their
friends to read than their teachers ever will be!

Y

Set up a book club where students get involved in exciting
projects alongside their reading. Organise visits from favourite
authors who can promote school competitions and inspire

children to get writing. Students could be given the chance to
write and illustrate their own book, with the winner having
theirs printed and put in the library for their peers. On a more
general level, the book clubs could provide drinks and cake and
be a welcome break from normal lunchtimes.
Y

Create a ‘Secret Society’ of reluctant readers to bring a bit of
excitement to their reading. Setting it up with secret passwords
and missions can make students feel privileged and happy to be
involved in something without their peers. Making these
sessions a positive experience will lead to more positive results.

Y

Bring books to the students in an innovative way. One school
brought in a Book Bus, ‘driven’ around the school by students
at break times and stopping at designated ‘bus stops’, from
which students could return and collect new books to read.

Y

Organise special themed book days. Ideas implemented in some
schools include: walking blurbs and ‘beach reads’ (in the classroom – with swimsuits, sunglasses, beach towels, sunlamps –
and of course books!)

Y

Pair up infants and junior pupils as reading buddies. As well as
encouraging a link between students of different ages, this
process sets reading up as a process to be shared and enjoyed.
It can also empower older, struggling readers.

Y

Use assemblies to promote reading achievements.

Y

Run a sponsored reading project. Ask the class to collectively
decide on a charity to raise money for and help the children
organise their own sponsored reading challenge to produce the
funds. Helping a charity and working towards a group goal
frames reading in a positive light.

Y

Organise a ‘caught reading’ scheme. One school created tickets
which staff handed out to the students they ‘caught’ reading
around the school; the tickets automatically entered them into
a raffle to win prizes at the end of the week. This simple idea
could be adapted easily: why not have a board entitled ‘Name
School’s Most Wanted’ with funny snaps of pupils caught
reading in different places? There could even be a competition
which requires students to send in pictures of them reading in
obscure places (this would be particularly good during the
summer holidays when pupils may travel around) with the best
images chosen for next year’s charity school calendar.
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Food for thought
Gifted and talented readers need extra support and
guidance for their reading as much as those who are
struggling. They also have special educational needs.
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6 Viewing and ordering
Ransom’s books

R

ansom has a broad range of books suitable for reluctant and struggling
readers. Most of our books are published in series (usually in sets of six
books, with further sets in the same series being added over time).
Popular Ransom series include:
Y

Dark Man (30 reading books published as of – April 2013)

Y

Boffin Boy (12 reading books published so far, with 6 more in
development)

Y

Siti’s Sisters (24 reading books)

Y

Trailblazers (36 reading books)

Y

Thunderbolts (24 reading books published so far)

Y

Steve Sharp (6 reading books published so far)

Y

PIG (6 reading books published so far)

Y

Vampire Dawn (7 reading books published so far)

Y

Spook Squad (6 reading books published so far)

Y

3-2-1 Go! (9 reading books)

Y

GirlFriendZ (6 reading books published so far).
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Where to order our books
You can order our books in a number of ways:
Y

online (at www.ransom.co.uk)

Y

by fax (+44 (0)5601 148 881)

Y

by telephone (+44 (0)1962 862 307)

Y

by email (orders@ransom.co.uk)

Y

by post: Ransom Publishing Ltd., Radley House, 8 St. Cross
Road, Winchester, Hants. SO23 9HX.

Alternatively you can ask your regular schools book distributor to obtain
our titles for you.

Getting AR levels for Ransom’s books
You can find AR levels for all of Ransom’s books on our website, at www.ransom.co.uk/ar.html. This lists the AR level and quiz number for every Ransom
book that is on AR. You can also download an Excel spreadsheet version of
the same information.
We keep this information up to date as our new books are quizzed and
added to AR.

Keeping up to date
The easiest way to keep up to date with news from Ransom is to
subscribe to our regular email newsletter. It’s written especially for literacy
teachers and other literacy professionals in schools and includes articles and
commentaries on literacy matters generally, as well as containing news from
Ransom. It’s completely free to subscribe and we will never pass on your email
address to any other company.
Just send an email to newsletter@ransom.co.uk asking to subscribe and
we’ll put you on our list.
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Fantastic levelled reading
packs for Accelerated
Reader
Ransom’s great titles for reluctant readers are recognised everywhere for
their ability to stimulate and engage reluctant and struggling readers.
Now, exclusively for users of Accelerated Reader (AR), we have
made our titles available in special packs, organised by AR reading
level. Each pack covers a narrow range of ability and includes a
selection of Ransom titles that fit within that range. All titles included
in the packs have been quizzed and levelled by AR. This is the perfect way to
supplement the weak areas in your AR reading resources with confidence.
There are six packs covering primary interest age and seven packs covering secondary.
You will find the full list of packs overleaf.

3 Packs organised by Accelerated Reader
book level

3 Secondary packs go down to an AR
level of 1.2

3 Each pack covers a narrow range –
some as narrow as 0.5

3 All packs available at specially
discounted prices

3 Packs are available for primary and
secondary students

3 All packs exclusively feature Ransom’s
popular and acclaimed series

3 Low, low reading levels (where the
need for books is often greatest)

3 Perfect to supplement shortages of
books at particular levels

Are you giving your students the books they want to read?
In the independent study ‘What Kids are Reading 2013’ no less than 15 of the top 20 books
that struggling readers aged 11 – 12 read most often are published by Ransom Publishing.
You can view the report at www.readforpleasure.co.uk. For readers of other ages the results
are equally impressive. Struggling readers choose Ransom’s books – and teachers see the
results in improved literacy!

For further information on these titles, visit our website:

www.ransom.co.uk

( Tel:
01962 862307
2 Fax:
05601 148881
8 Email: orders@ransom.co.uk : Online: www.ransom.co.uk
* Post: Ransom Publishing Ltd., Radley House, 8 St. Cross Road, Winchester, HANTS, SO23 9HX
Title
Primary AR Pack: Levels 2.0 – 2.4

No. Books
ISBN 978178127 580 1

7

£ 37.99

22

£ 118.99

37

£ 202.99

30

£ 163.99

12

£ 64.99

108

£ 587.99

ISBN 978178127 586 3

15

£ 74.99

ISBN 978178127 587 0

15

£ 77.99

42

£ 225.99

47

£ 256.99

35

£ 190.99

14

£ 75.99

168

£ 899.99

Includes titles from the Boffin Boy and Siti’s Sisters series.

Primary AR Pack: Levels 2.5 – 2.9

ISBN 978178127 583 2

Includes titles from the PIG, Spook Squad, Starchasers,
Trailblazers and Zone 13 series.

Primary AR Pack: Levels 4.0 – 4.8

ISBN 978178127 584 9

Includes titles from the GirlFriendZ, PIG, Starchasers
and Trailblazers series.

Primary AR Pack: Levels 2.0 – 4.8

ISBN 978178127 585 6

Includes titles from the Boffin Boy, GirlFriendZ, PIG, Siti’s Sisters,
Spook Squad, Starchasers, Starstruck, Thunderbolts, Trailblazers and Zone 13 series.

Secondary AR Pack: Levels 1.0 – 1.9
Includes titles from the Dark Man and Steve Sharp series.

Secondary AR Pack: Levels 2.0 – 2.4
Includes titles from the Dark Man, Boffin Boy and Siti’s Sisters series.

Secondary AR Pack: Levels 2.5 – 2.9

ISBN 978178127 588 7

Includes titles from the Boffin Boy, Dark Man, Siti’s Sisters,
Starstruck, Thunderbolts, Trailblazers and Zone 13 series.

Secondary AR Pack: Levels 3.0 – 3.4

ISBN 978178127 589 4

Includes titles from the Dark Man, PIG, Siti’s Sisters, Spook
Squad, Starstruck, Thunderbolts, Trailblazers and Zone 13 series.

Secondary AR Pack: Levels 3.5 – 3.9

ISBN 978178127 590 0

Includes titles from the Dark Man, PIG, Spook Squad,
Starchasers, Trailblazers, Vampire Dawn and Zone 13 series.

Secondary AR Pack: Levels 4.0 – 4.8

ISBN 978178127 591 7

Includes titles from the GirlFriendZ, PIG, Starchasers, Trailblazers and Vampire Dawn series.

Secondary AR Pack: Levels 1.0 – 4.8

Total £

ISBN 978178127 582 5

Includes titles from the PIG, Spook Squad, Starstruck,
Thunderbolts, Trailblazers and Zone 13 series.

Primary AR Pack: Levels 3.5 – 3.9

Quantity

ISBN 978178127 581 8

Includes titles from the Boffin Boy, Siti’s Sisters, Starstruck,
Thunderbolts, Trailblazers and Zone 13 series.

Primary AR Pack: Levels 3.0 – 3.4

Price

ISBN 978178127 592 4

Includes titles from the Boffin Boy, Dark Man, GirlFriendZ, PIG,
Siti’s Sisters, Spook Squad, Starchasers, Starstruck, Steve Sharp,
Thunderbolts, Trailblazers, Vampire Dawn and Zone 13 series.

Subtotal
Postage

£ 4.99

Total Price
NAME:

JOB TITLE:

SCHOOL/ORGANISATION:
ADDRESS:
POSTCODE:
TELEPHONE:
EMAIL:

FAX:
DATE:

ORDER NUMBER:

I wish to take out a FREE subscription to your monthly literacy newsletter and receive literacy news, details of new products and
special offers by email. (Email address required.)

• Follow us on twitter: @ransombooks

• Read our blog: www.ransom.co.uk/blog

Ransom Publishing Ltd.
Radley House, 8 St. Cross Road, Winchester, Hants. SO23 9HX
t: 01962 862 307 f: 05601 148 881 e: ransom@ransom.co.uk

www.ransom.co.uk

